ISSN: 2320-8848 (Online)
ISSN: 2321-0362 (Print)

International Journal for
Management Science
And
Technology (IJMST)
Volume 4; Issue 04
Manuscript- 2
“THE ROLE OF TEACHERS ON DEVELOPMENT OF TALENTS
AMONG SECONDARY SCHOOL STUDENTS IN KENYA”

\

Martin Wekesa Wafula
Masters Student,
Masinde Muliro University of Science and
Technology,
Kenya

Dr. Judah M. Ndiku
Department of Educational Planning and
Management,
Masinde Muliro University of Science and
Technology,
Kenya

Dr. Lydia L. Wamocha
Department of Educational Planning and Management,
,Masinde Muliro University of Science and Technology,
Kenya

www.ijmst.com

May, 2016

International Journal for Management Science and Technology (IJMST)
Vol. 4; Issue 04; Manuscript 2
Abstract
Secondary education in Kenya comprises of experiences intended to develop all-round
development of the student where intellectual, social, emotional, physical and spiritual
attributes are nurtured. This is the reason why co-curricular activities are provided. However,
the management of co-curricular activities in most schools is wanting therefore denying
students opportunity to exploit their potential. The study examined the role of teachers in the
development of talents among secondary school students in Kwanza Sub-County. The study
was based on Gardner‟s theory of multiple intelligence. A descriptive survey design was
adopted targeting all the 33 principals, 378 teachers, 6614 students and 3 Quality Assurance
officers. Stratified random sampling was employed to select schools classified as county,
sub-county and private. Students were selected according to levels in the sampled schools.
Systematic sampling was then used to sample students while purposive sampling was used to
sample principals, games teachers and QASOs. Simple random sampling was used to sample
other teachers in the sampled schools. The sample consisted of 33 Principals, 196 Teachers,
365 Students and 3 Quality Assurance Officers. Questionnaires, interview schedules and
document analysis were used in data collection. The study found out that teachers played an
important role in identifying and developing talents among students. Their skills and
knowledge need to be enhanced through training. Based on the findings and conclusions
drawn above, this study recommended major education policy review by the MOEST in
terms of teacher training.
Key Words: Role of Teachers, Talents

1. Introduction
The Kenya, the government has consistently emphasized the need to foster and enhance the
well-being of society at individual, community and national levels through the provision of
quality and relevant education and training to all citizens (GOK, 2005). Several education
commissions and taskforces have recommended policy guidelines for the management of the
education sector aimed at improving education processes and practices. One of these
commissions is the Kamunge Report that recommended the development of talents among
school going children. Moreover, there are policies for co-curricular activities stated
explicitly in sessional papers and education reports and commissions. There is also a calendar
of co-curricular events released annually by the Directorate of Quality Assurance and
Standards in the MOE (Oyaya, 2011). One of the task forces that recommended the teaching
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of sports and talents in secondary schools is the Odhiambo task force (Odhiambo, 2012). The
task force recognized the role co-curricular activities can play in the attainment of national
goals of education such as fostering nationalism, patriotism and national unity through sports
competitions at all levels. It went further to point out that co-curricular activities can bridge
the gap between the rich and the poor therefore promoting social equality, responsibility and
respect for and development of Kenya‟s rich and varied cultures through activities such as
music and drama festivals. Although the Government has well-articulated education policies
and programmes (GOK, 2005), the Odhiambo task force found out that these policies were
not being effectively implemented at school level. It therefore concluded that the current
education system has failed to deliver on practical skills and exploit learners‟ talents (ibid).
Bennars (2011) too, observed that the current education system is heavily examinationoriented whereas co-curricular activities have been suppressed. Seemingly the criterion of
assessing educational quality is good performance in examinations ignoring the importance
of developing attitudes, values and practical skills. Emphasis on examinations frustrates
students who fail because they are not well endowed in academics although their potential
lies in co-curricular activities. This concurs with Armstrong (2009) who recommended a
broader curriculum that gives equal attention to those who excel in co-curricular activities
just like those who excel in academics. Recently, the government set up an International
Sports Academy and a National Sports Lottery aimed at promoting sports excellence by
helping raise funds (Ayumba, 2011). The Academy assesses and recruits out-of-school youth
in football, basketball, volleyball, hockey, handball, rugby, netball, music, dance and theatre.
This leads to a lucrative career for those graduating from the Academy.
1.2 Statement of the Problem
Education is intended to develop a wide spectrum of the learners‟ abilities and attributes.
These include intellectual, social, emotional, physical talents. That is the underlying principle
why co-curricular programmes are currently being offered in Kenyan schools. However, for
quite some time, there seem to lack tangible benefits of the current education system in
relation to identifying and developing talents among the school going youth other than just
preparing them for national examination. As a result some critics of the 8-4-4 system of
education have proposed a complete system overhaul. They argue that it is examination
oriented and neglects sports and other co-curricular disciplines as an alternative (Odhiambo,
2012). The processes of identifying and developing co-curricular based talents emanate from
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the school and that is why this study aimed at examining the role of teachers in talent
development among students in secondary schools in Kwanza Sub County.
1.3 Purpose of the Study
The purpose of this study was to examine the role of teachers in development of talents
among secondary school students in Kenya.
1.4 Research Question
This study was guided by the following research question
i.

What is the role of teachers in talent development among secondary school students in
Kwanza Sub- County?

1.5 Theoretical Framework
This study was based on Gardner‟s theory of Multiple Intelligence which provides a new
dimension on how human intelligence should be measured besides the psychometric (IQ)
tests developed by Binet and Simon. The former mainly dealt with ability to solve logical and
mathematical problems, oral expression and the speed at which different types of data can be
processed. It only measured very limited aspects of intelligence (Phaneuf, 2011). Gardner
(1983) developed the Multiple Intelligence theory that differentiates intelligence into various
primary sensory modalities rather than a single general ability. The theory suggests that
human intelligence is more complex and articulates eight basic types of intelligence.
Gardner believes that the eight intelligences identified are independent, in that they develop
at different times and to different degrees in different individuals. However, he also claims
that the intelligences rarely operate independently. That they are used at the same time and
tend to complement each other as people develop skills or solve problems (Gardner, 1999).
Therefore, most people have all the forms of intelligences described by Gardner, if only to
different degrees. Each person demonstrates distinctive personal traits, using each of these
forms of intelligence but in their own personal combination.
Gardner‟s theory should be applied to improve the Kenyan education system which focuses
mostly on linguistic and logical-mathematical intelligences characterized by reading and
writing. Those who excel in examinations are respected as "achievers" and are seen to be
articulate or logical people. Unfortunately, many children who have different natural talents
do not receive proper reinforcement in school. Many of these children end up being labeled
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"learning disabled" or simply "underachievers" when their unique ways of thinking and
learning aren‟t addressed by a heavily linguistic or logical-mathematical classroom
(Armstrong, 2009).
1.6. Conceptual Framework
Jordan and McPartland (1996) noted that every child has the capacity to succeed in school
and in life. Yet far too many children are placed at risk by school practices that are based on a
sorting paradigm in which some students receive high-expectations instruction while the rest
are relegated to lower quality education and lower quality futures. The sorting perspective
must be replaced by a “talent development” model that asserts that all children are capable of
succeeding in a rich and demanding curriculum with appropriate assistance and support.
Developments of some talents depend on co-curricular programs offered in secondary
schools. The implementation of these programs can be influenced by school related factors
training conditions which include availability of facilities and equipment as well as
motivation of students that is essential in attracting and developing talents. Students also
require the guidance of competent and committed teachers in the supervision of co-curricular
activities. There should be regular evaluation of talent development through competitions and
assessments. The dependent variable (Talent development) indicates the total influence
arising from the independent variable (school related factors). Talent development is
measured through the level of performance in competitions and exhibitions by students in
various CCAs. The intervening variables consist of factors such as the inborn abilities or
potentials of students as well as family background and support which can affect talent
development in secondary schools. Figure 1.1 presents the conceptual framework on the
influence of school related factors on development of talents among secondary school
students.
Fig 1.1 Conceptual Framework showing the influence of school related factors on talent
development in schools
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(Source: Researcher, 2013)

2. Review of Related Literature
2.1. Teachers’ Role in Students’ Participation in Co-Curricular Activities in Schools
Teacher‟s influence through expertise knowledge and commitment is valuable motivation to
students. Therefore, a good fit between teacher and CCAs has a higher probability of success
than one of poor fit. While it will be difficult to ensure all round fit, there is need to assign
teachers tasks which they have an innate interest. Where this is not possible, relevant support
in the form of training, education and guidance should be provided. Teachers should make
students aware of rules and regulations of sports and games. In the USA, finding leaders for
extracurricular activities such as coaches, mentors, and instructors is a problem. Schools and
communities often have a hard time finding people to organize and run extracurricular
activities because of the time commitment. Even for those activities with leadership in place,
a lack of commitment on that person's part can lead to the program to fail with students
(USA, 2012).
North (2007) examined the role of the coach in increasing participation in sport in the United
Kingdom and found an excellent match between what individuals want from participating in
sport and what good coaches provide. The research suggests that coaches provide participants
ISSN: 2320-8848(O.)/2321-0362(P.)
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with the individualized sporting environments they require. They provide the participants
with fun, engaging and motivating sport. Coaches focus on individual development with
appropriate intensity, duration, instruction, goal setting and feedback. They provide the
individuals with the skills and confidence to enjoy sport and enjoy being part of a sports
setting. A study by Woods, et.al (2009) in Ireland on the quality and expertise of human
resources – coaches, teachers, sports development officers, administrators and volunteers –
supporting co-curricular activities and physical activity concluded that it was unclear. The
delivery of co-curricular activities relied heavily on the willingness of teachers (very often
not formally trained in either physical education or coaching) to volunteer their time outside
of their formal duties. It was recommended that there was need for more focus on the role of
volunteer teachers and their importance in co-curricular activities and physical activity
delivery. In particular, volunteers needed motivation and their capacities were to be examined
in order to provide them with adequate support. Additionally, it was the view of researchers
that policy that rewards teachers for giving their time to other activities after school formal
program was to be considered.
Woods, et.al (2009) found out that pupil-teacher ratio involvement in co-curricular activities
was much larger at post-primary level in comparison to primary schools in Ireland. In
primary schools, out of a total average staff of 12 teachers per school, 7 were involved in cocurricular activities, representing a pupil-teacher ratio of 27:1. In post-primary schools, out
of a total average staff of 39 teachers per school, 6 were involved in co-curricular activities,
representing a pupil-teacher ratio of 78:1.
In Nigeria, Adesoji and Olatunbosun (2008), examined the determinants of achievement in
secondary schools and established that the school administration and teacher - related factors
exerted potent and positive influence on students‟ achievement in whatever they do. They
concluded that in any teaching/learning situation, the learner, the teacher, the curriculum and
the learning environment are the four pivots of performance. Alan (2003) also notes that
teachers play important role in the success of CCA in a school. The interest and leadership of
the teacher is crucial to developing vibrant and active CCAs that cater for the needs of the
students. Committed teachers are more likely to provide effective leadership required to drive
the activities. This is supported by findings of Ashok Kumar et.al (2004) on the status of
curricular activities in primary schools that indicated inadequate number of teachers, lack of
skilled and trained teachers, lack of co-ordination among teachers, head teachers and School
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Management Committees and lack of enthusiasm in teachers were among the serious
challenges facing effective implementation of CCAs in Nepal.
In Kenya, Ogochg (2013) investigated the effectiveness of co-curricular policy on
developing talents among the youth in secondary schools in Transmara west Sub County. The
study adopted a mixed methodology with the Naturalistic and participant-oriented research
design. From a population of 4202, the researcher used stratified sampling technique to
sample 9 head teachers, 90 teachers and 270 students from the 9 schools sampled, each
providing 30 students for the study thus making a sample of 369 respondents. The study
found that there was need for schools to expose their teachers to structured training in order
to empower them with the necessary skills and techniques needed to develop talent among
the youth under their watch.
Wangai (2012) carried out a study aimed at determining the influence of teachers‟ roles in the
development of co-curricular talents among students in secondary schools in Mwatate
District, Kenya. This research focused on whether teachers in Kenyan secondary schools are
involved in co-curricular activities as coaches to their students. This was important because
coaches serve as role models. The results in the hypothesis testing weakly rejected the null
hypothesis implying that though teachers have a role in developing students‟ talents in cocurricular activities, the role
doesn‟t have major influence on students. The Emphasis on co-curricular activities has been
made because the Ministry of Education knew of the positive effect of students being allrounded when they excel in academic and co-curricular activities. In some secondary schools,
applications for the entrance are judged on the examination of co-curricular talents but great
care is taken to ensure that the selected students‟ are active in curriculum activities too.
Wangai concluded that teachers did not play a very important role in the development of
Students‟ talents in co-curricular activities in secondary schools in Mwatate District.
This study therefore, sought to examine the role of teachers in talent development among
secondary school students in Kwanza sub-county. It investigated how students identified their
talents and whether teachers provided opportunities and guidance for students to discover
their talents. The teachers‟ role and interest in the management of CCAs was also
investigated. The study also had items in the questionnaire to find out factors that could affect
teachers‟ role in talent development among students. Other studies under review had
ISSN: 2320-8848(O.)/2321-0362(P.)
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indicated the various ways teachers participated in CCAs except Wangai (2012) whose study
in Mwatate district showed that teachers were not very important in students‟ talent
development.

3. Methodology
A descriptive survey design was adopted targeting all the 33 principals, 378 teachers, 6614
students and 3 Quality Assurance officers of Kwanza sub-county. Amin, 2005 explains that
this design provides quantitative description of the population from just a part of it. Stratified
random sampling was employed to select schools classified as county, sub-county and
private. Students were selected according to levels in the sampled schools. Systematic
sampling was then used to sample students while purposive sampling was used to sample
principals, games teachers and QASOs. Simple random sampling was used to sample other
teachers in the sampled schools. The sample consisted of 33 Principals, 196 Teachers, 365
Students and 3 Quality Assurance Officers (Krejcie and Morgan ,1970) . Questionnaires,
interview schedules and document analysis were used in data collection and data analyzed
using both qualitative and quantitative techniques. Qualitative data was analyzed by coding
and organizing into themes and concepts while quantitative data was analyzed using
descriptive statistics with the aid of the SPSS packages. Data was presented in tables,
figures, and thematic reporting. Kwanza sub-county was chosen because it is part of the
wider Rift Valley which is home to many talented sports personalities in Kenya. However,
the sub-county does not perform very well in co-curricular activities.

4. Data Presentation, Analysis and Discussion
4.1 The Academic Qualifications and Professional Experience of Teachers
The findings presented in Figure 4.1 indicate that 23 (11.8%) of the teachers had O- level
education without professional qualifications, another 23 (11.8%) had diploma qualifications
while majority 141 (71.9%) of the teachers were graduates. Teachers with postgraduate
qualifications in this case those with a masters degree were nine representing 4.5%. All
graduate teachers indicated that they did not have training in CCAs as part of university
course work. The diploma holder teachers reported that their college course work included
units in physical education and other CCAs such as music and drama. This result means that
secondary school teachers with graduate qualifications were ill equipped in CCAs as
compared to their diploma counterparts. Having a big percentage of teachers with only „O‟
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level qualifications teaching in secondary schools also means that secondary school students
do not receive quality education which includes CCAs. The Teachers Service Commission
should consider staffing all schools with professionally qualified teachers.

Table 4.1 shows 56.2% of the teachers had 0 – 5 years of teaching experience. This is a big
percentage of the teaching fraternity who are young and strong enough to take on CCAs if the
conducive environment was available.
Table 4.1: Teachers years of teaching experience.
Variable

Frequency

Percentage

0-5

110

56.1

6-10

37

19.0

11-15

21

10.5

16-20

3

1.3

21-25

19

9.8

ABOVE 25

6

3.3

Total

196

100.0

Source: Field Data (2014)

Table 4.2: Rating of co-curricular activities in schools of Kwanza sub-county
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Response

physical

arts

academic

societies

leisure

service

Excursion Aesthetic

F

F

F

%

F

%

F

F

%

F

%

Very active

100

51.0

35

17.9 54

27.6 114 58.2 6

3.0

27

Active

86

43.9

85

43.4 92

46.9 74

37.8 26

Not active

6

3.1

52

26.5 44

22.4 5

2.6

54

Non existent 4

2.0

24

12.2 6

3.1

1.4

Total

100

196

100

196

%

196 100

3

%

196 100

%

F

%

13.8 12

6.1

5

2.6

13.3 23

11.7 29

14.8 22

11.2

27.6 47

24.0 69

35.2 55

21.6

110 56.1 99

50.5 86

43.9 114 58.2

196 100

100

196

196 153

196 100

Source: Field Data (2014)

To find out the most popular CCAs among teachers, they were asked to list in order of
importance; the CCAs they are had managed as coaches or Games masters in their schools.
Figure 4.2 shows that out of the 122 teacher respondents who participated in CCAs, 59
(48.4%) participated in football, followed by athletics 44 (36.1%), volleyball 40 (32.7%),
hockey 11 (9.2%) and netball 10 (8.5%) respectively. The findings also showed that teachers
participated in more than one sporting activity and that very few teachers participated in other
sporting activities in schools. This has a direct impact on students‟ limitation on the variety of
CCAs they are exposed to as earlier reported in the findings.
70
60
50
40
30
20
10
0
Football

Athletics

Volleyball

Hockey

Netball

Figure 4.2: Most popular sporting activities among teachers in school
Source: Field Data (2014)
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4.2 Teacher Related Factors Influencing Talent Development Among Students
An item in the students‟ questionnaire inquired whether they participate in CCAs as shown in
table 4.3. Majority, 283(77.5%) participated in CCAs while only 82(22.5%) did not take
part. This finding implies that majority of schools provide opportunities for students to
identify their talents. This response is good for talent identification and development since
students are willing to participate in CCAs. Woods, et.al (2009) also found out participation
rate in Ireland to be at 73% for post-primary pupils. Teachers therefore, only need to provide
leadership and the necessary skills in CCAs because just like it is in academics, students must
be willing to be taught or trained in order to perform well.
Table 4.3: Students responses on participation in co-curricular activities
Variable

Frequency

Percent

YES

283

77.5

NO

82

22.5

Total

365

100.0

Source: Field Data (2014)

As to whether teachers assisted students, table 4.4 shows that the majority of teachers took
part in CCAs at 62.2% .From these responses; it was observed that CCAs took place in
secondary schools of Kwanza Sub-County.
Table 4.4: Teachers participation in co-curricular activities

Variable

Frequency

Percent

YES

122

62.2

NO

74

37.8

Total

196

100.0

Source: Field Data (2014)

Students were asked to explain how they discovered their talents. The findings presented in
figure 4.3 suggest that teachers played a role in the identification of talents among students.
Majority, 92(33%) of students identified their talents through interclass competitions and 20
(7%) through exhibitions organized by their teachers. In addition teachers still guided
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students who did not take part in competitions as reported by another 45(16%) respondents.
The finding conforms to Alan (2003) and Ashok Kumar et.al (2004) who notes that teachers
play an important role in the success of CCAs in a school. The findings, therefore, disagrees
with Wangai (2012) who concluded that teachers did not play a very important role in the
development of students‟ talents in CCAs in secondary schools in Mwatate district. The
interest and leadership of the teacher is crucial to developing vibrant and active CCAs that
cater for the needs of the students. Committed teachers are more likely to provide effective
leadership required to drive the activities. However 65 (23%) of the students involved
themselves voluntarily despite not being guided by teachers while 60 (21%) were influenced
by their family background.

The teachers played different roles in CCAs and this varied from one school to another. The
findings presented in table 4.3 indicate that forty five (36.9%) of the teachers were involved
as coaches, 34 (27.9%) as games teachers and 43 (35.2%) were patrons. These findings
suggest that there was significant interest in CCAs among secondary school teachers. This
finding is important to principals who should take advantage of this to enhance CCAs in
school. Ogochg (2013) found out that there was need for schools to expose their teachers to
structured training in order to empower them with the necessary skills and techniques needed
to develop talents among the youth under their watch.
ISSN: 2320-8848(O.)/2321-0362(P.)
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Table 4.5: Teachers‟ role in the management of CCAs in secondary schools (N=122)

Role

Frequency

Percent

Games teacher

34

27.9

Coach

45

36.9

Patron

43

35.2

Total

122

100

Source: Field Data (2014)

On the strategies employed by teachers to identify students‟ talents, findings presented in
figure 4.4 indicate that majority 72 (59.0%) of the teachers used class competitions to identify
talents. Eighteen (14.8%) rewarded students while 16 (13.1%) simply observed students as
they participated in various activities and in the process they were able to discover their
talents.

Figure 4.4: Strategies used by teachers to identify talents among students
Source: Field Data (2014)

The students who did not participate in CCAs were asked to respond to several possible
reasons for their non-participation. The results presented in figure 4.4 indicate that the two
major reasons for student non participation are; lack of time (64 %) and limited variety of
CCAs (50%). Other responses were as follows: CCAs are expensive (17%), CCAs are not
timetabled (18%), CCAs are not examinable (26%), CCAs interfere with studies (12%),
Students are ignorant of their talents (11%), there is no guidance on CCAs (13%) and that
CCAs are not important (7%).
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Lack of time for CCAs is an indicator of how academic oriented the Kenyan school
curriculum has become. Although the government has well-articulated education policies on
access, retention and quality; there seems to be a gap in their implementation. The excellent
and quality of education reports are never totally reflected in the educational practice.
Bennars (2011) asserted that the Kenyan education practice today is heavily examinationoriented. Both the formal curriculum and co-curriculum and its objectives have been
suppressed. The sole criterion of educational quality, it would appear is good performance in
examinations. Whatever is contained in the Education Reports about the importance of
attitudes and values, of practical skills and of an all-round development has been replaced by
a very opportunistic theory of education. Martín (2010) also reported that increasing pressure
on schools to ensure children achieve academic success and the practice of ranking schools
had pushed CCAs down the curriculum priority list in Australia. This exam-oriented practice
creates frustration to those who are dismissed as failures because they are not well endowed
in academics although their potential lies in CCAs.
The researcher found out that schools do not offer a variety of CCAs to their students. This
could be due to limited funding and lack of physical facilities .Hence, only a few students get
the opportunity to participate while others are left out as spectators. Wambua, et.al (2013) in
their study in Kisumu Municipality had also found out that most schools offered limited
varieties of CCAs which influenced the level of talent development. Woods, et.al (2009) also
observed that non-participation might be due to lack of a quality, broad and balanced
programme for participation rather than an active choice for students. Rowe (2012) reported
that more variation in the types of sports offered is a positive factor for increasing the
probability of participation. Students who do not take part in CCAs can still participate if a
variety of CCAs are developed in schools because they view them as being important. This
confirmed Gardner‟s (1999) assertion that schools should provide the opportunities to
students in the specific fields of CCAs as each student demonstrates some distinct qualities
and interests.
Although majority of students stated that they do not participate in CCAs because they are
expensive, Sagas and Cunningham (2012) reported that socio-economic class differences in
the United States played a role in the sport participation opportunities. That youth who had
access to financial resources were much more likely to participate especially with the “payto-play” model in the American public schools. This has the potential of keeping many
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students out of CCAs in Kenya where majority of students come from poor socio-economic
backgrounds.
Rowe (2012) had pointed out that psychological factors such as self-identity, self-confidence,
self-efficacy, body image and perceived competence are fundamental to whether a student
takes part in CCAs; and perhaps more importantly whether they sustain that participation into
adulthood. Students‟ responses in this study where the majority stated that they view CCAs
as important and that they receive guidance from teachers significantly reduces psychological
factors as a reason for non-participation in Kenyan secondary schools.
From the responses in this research, majority of the students held the view that CCAs
although not examinable can still be participated in and disagreed with the view that CCAs
interfered with studies. Rowe (2012) suggested that CCAs have to be more appealing for it to
attract the interest and participation of the young people of the present age since there was
evidence that showed the competing demands on young people‟s time and the pervasive
influence of technology. Therefore, the school management can motivate students to
participate in CCAs including those who are study minded.

The findings presented in figure 4.5 indicate that Principals acknowledge the significant role
played by the availability of qualified staff in the provision of a variety of CCAs. 93% This is
supported by findings of Ashok Kumar et.al (2004) who among other factors indicated
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inadequate number of teachers, lack of skilled and trained teachers, as serious challenges
facing effective implementation of CCAs in Nepal.

The teachers who did not take part in CCAs accounted for 37.2% of the teacher respondents.
When asked to respond to the possible reasons to their non-participation as shown in table
4.6, it emerged that high teaching load and lack of professional training in CCAs were the
main reasons. If teachers taking part in CCAs have to be effective, their teaching load has to
be controlled so that they do not feel overburdened. The time they spend in CCAs should be
taken into account as well. Similarly, a study by Woods, et.al (2009) in Ireland on the quality
and expertise of those involved in CCAs showed that it heavily relied on the willingness of
teachers (very often not trained) to volunteer their time outside of their formal duties. This
approach discourages teachers from playing a significant role in talent development among
the students. It is recommended that these teachers require motivation and capacity building.
It is essential that schools expose their teachers to structured training in order to empower
them with the necessary skills and techniques needed to develop talents among the youth
under their guidance. This view was also expressed by Ogochg (2013) while investigating the
effectiveness of co-curricular policy on developing talents among the youths in secondary
schools in Trans Mara West Sub-county.
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From the findings, lack of extra allowance for CCAs and interest/background in CCAs were
not significant reasons for teacher non-participation. This implies that if teachers‟ teaching
load and capacity building in CCAs is done then, teachers in Kenyan secondary schools will
take part in the management of CCAs. This finding is important because the interest and
leadership of the teacher is crucial to developing vibrant and active CCAs that cater for the
needs of students. This view is shared with Alan (2003).
Table 4.6: Teachers‟ responses for non-participation in co-curricular activities
Variable
High teaching load
Lack of Professional training in
co-curricular activities

% SA

%A

%N

%D

%S D

42.9

41.6

5.2

5.2

5.2

25

39.5

10.5

13.2

11.8

17.3

34.7

14.7

16.0

17.3

16.0

25.3

5.3

24.0

29.3

No extra allowance is given for
taking part in co-curricular
activities
Lack of interest/background in
co-curricular activities.
Source: Field Data (2014)

Key: SA = strongly agree, A = Agree, N = Not sure, D = Disagree, SD = strongly disagree
The final findings of this study showed that there is need to ensure that teachers involved in
CCAs have the required skills and that they are available to supervise the activities. The
teaching loads of such teachers need to be less compared to other teachers to accord them the
required time and effort to organize CCAs. These teachers also need to be motivated and
facilitated to attend co-curricular clinics and workshops. Schools must also ensure there are
adequate physical facilities and equipment for CCAs and that the timetable is adhered to. To
this end, the role of the school Principal in the management of CCAs is critical. The QASOs
must also ensure this is done if talents have to be developed among students.
The three QASOs interviewed stated that it is a government policy for teachers to assist
students to discover and nurture their talents. The QASOs also admitted that they are in
charge of co-ordination of CCAs in the sub-county. They also revealed that teachers‟
recruitment and promotion takes into account the aspect of their participation in CCAs. This
is a way of motivating teachers to participate in CCAs.
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The QASOs however, regretted that the education practice was exam-oriented to the extent
that some schools have converted time allocated for CCAs to remedial teaching in order to
enhance the school mean score. The QASOs further revealed that that schools presenting
students for competitions in CCAs used non-students just for the sake of marketing the school
name instead of spending school resources to identify and develop talents among their
students. In other cases, students who are used in CCAs are regarded as academic failures and
are later dumped and not allowed to complete their education in the school as they would
affect the school mean score. This is a very unfortunate development in our schools and is
against the government policy on education. Armstrong (2009) had observed that many
children who have different natural talents do not receive proper reinforcement in school.
Many of these children end up being labelled as "learning disabled" or simply
"underachievers" when their unique ways of thinking and learning are not addressed by a
heavily linguistic or logical-mathematical classroom

5. Summary, Conclusion and Recommendations
5.1 Summary of Research Findings
The study found that teachers assisted students identify and develop their talents through organised
competitions and exhibitions as well as motivation of students. However, it was also found out that
majority of teachers lack relevant training in CCAs.

5.2 Conclusion
The specific purpose of this of this research was to examine the role of teachers in the development of
talents among secondary school students. It is evident that teachers play a significant role in assisting
students to identify and develop their talents.
5.3 Recommendations
Teacher training programs should incorporate co-curriculum lesson to equip teachers with skills
needed to assist students in CCAs at school.
5.4 Recommendations for Further Research
i.

A similar study should be carried out targeting more stakeholders namely parents and
BoM members of secondary schools.

ii.

A similar study can be conducted in another region in the republic of Kenya.
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