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1. Background of the study
Studies have revealed that quality leadership in secondary schools precedes good results
(Loeb & Horng, 2011). School is a place where the process of educating goes on, an
organization which has a complex system. It possesses inputs, process, outputs, and
outcomes. Input is a material that needs to be processed and in this case it is the learners. The
outcome of education is how it is useful for society (Syarwani, 2012).
In order for these inputs to be processed in our schools therefore, the school organization
should be well managed especially as far as instructional leadership is concerned for good
academic performance to be realized. Research findings reveal that elementary school
principals are more active instructional leaders than high school principals (Cotton, 2003).
According to Oyando and Ramirez (2007), there is a need which has come up especially with
the rise of accountability movement for more specific studies of the leadership actions of
principals.
Alimi and Akinfolarin (2012) in their research on impact of selected modes of instructional
supervision activities on students’ academic performance in senior secondary schools in
Ondo State Nigeria asserted that instructional supervision occupies a unique place in the
entire education system and it becomes absolutely expedient to give it prominent attention.
According to them, one of the major causes of the poor academic performance can be
ineffective instructional supervision. For effectiveness, instructional supervision is necessary
at all levels of education, but most needed at the secondary level. They say that currently
parents and guardians are becoming more curious about the kind of education given to their
children. Quite often, they show their concern by demanding that the school should teach
better than in the past.
In Nigeria, Ogunyank and Adedoyin (2013) conducted a study and brought out the fact that
the school system has a series of problems which include shortage of funds and materials,
incessant strikes, poor academic performance, cultism and drug addiction among students,
examination malpractices, students and staff indiscipline and so on. They say that the
solutions to these problems cannot be guaranteed where school leaders fail to use the
appropriate leadership styles for specific situations in the process of achieving the aims and
objectives of the schools.
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Olosirade (2011) asserts that leaders at the helm of affairs in any organization are charged
with the responsibility of mobilizing appropriate human and material resources available for
the purpose of achieving the organizational goals. Consequently, the effectiveness of
organizations is partly determined by the quality of leadership. The head teacher and heads of
departments therefore being at the helm of leadership in our schools are responsible for the
academic performance of the students. School leaders across the nation are exploring ways to
better educate students and improve school performance (Wolhstetter & Mohrman, 1993).
In most cases, teachers see principals as facilitators, supporters, and reinforce for the jointly
determined school mission rather than as guides, directors, and leaders of their own personal
agenda. Such teachers are far more likely to feel personally accountable for student learning
(McEwan, 2003).
As much as shared decision making attributes are present, there are certain leader-imposed
and/or leader-directed activities that need to take place which include promoting trust and
building relationships in an effort to ultimately achieve student success that should be first
and foremost in our nation’s schools (Edgerson & Kritsoris, 2006).
Musungu and Nasong’o (2009) noted that in highly effective schools, as well as schools
which have reversed a trend of poor performance and declining achievement, it is the head
teacher who sets the pace, leading and motivating pupils and staff to perform to their highest
potential. Schools can make a difference to students’ achievement and the head teachers’
leadership is one of the factors which contribute to success or failure. Kakamega North Sub
County has not posted impressive results in K.C.S.E. examination. Table 1.0 clearly indicates
the K.C.S.E results for a span of three consecutive years.
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Table 1.0 Kakamega County KCSE Examination Performance in Mean Scores (2010-2012)
SUB COUNTY

2010

2011

2012

2013

MATUNGU

6.109

6.196

5.552

5.504

MUMIAS

5.964

6.206

5.435

5.593

BUTERE

5.807

5.827

4.831

4.970

KAKAMEGA SOUTH

5.574

5.700

4.518

4.505

MATETE

5.485

4.104

4.429

4.429

KAKAMEGA EAST

5.376

5.384

4.695

4.505

KAKAMEGA CENTRAL

5.306

5.499

4.871

4.772

LUGARI

5.303

5.350

4.915

4.878

KHWISERO

5.057

5.020

4.259

4.581

KAKAMEGA NORTH

4.455

4.411

3.893

3.892

Source: Kakamega County Director of Education (2014)

1.1 Statement of the Problem
Kakamega North sub County has comparatively had dismal performance in KCSE for the
last four years as indicated in Table 1.0. The district had a mean score of 4.445 in 2010 and
4.411 in 2012 compared to Kakamega South Sub County for instance which had 5.574 and
5.700 respectively yet they were both part of the larger Kakamega District. In the same vein,
the district only managed to have 282 out of 1726 students in 2010 scoring C+ and above
which are possible university entry qualifiers. This is a paltry 13.9% and in 2011 from a total
of 2504 only 367 qualified which translates to 14.66%. In 2012, it is evident from the Sub
County mean scores that there was a general drop. However, the target district remained at
the bottom with 3.893. This is an average of a weak D+ which is 4 points out of the possible
12 per student. More so, it is the only district that scored below a mean of 4 points in
Kakamega County.
In 2013 KCSE the sub county still remained at the bottom with a mean of 3.892 out of 12 and
a slight drop of 0.001 from the previous year’s mean. If this trend continues, the government
is likely to have more wastage, unqualified labour force and the tax payers’ money will go
waste. The FSE which is very key to the government will not be beneficial. This study
therefore aimed at investigating the implications of instructional leadership on academic
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performance.
1.2 Purpose of the Study
The purpose of this study was to investigate the implications of classroom supervision on
KCSE examination performance in Kakamega North Sub County, Kakamega County.
1.3 Objectives
The study was guided by the following research objective:
To determine the principals’ role in classroom supervision in secondary schools in Kakamega
North Sub County.
1.4 Research Question
Based on the research objective, this research work was guided by the following research
question.
What is the principals’ role in classroom supervision in secondary schools in Kakamega
North Sub County?
1.5 Significance of the Study
The findings and recommendations of this study are expected to help principals of schools
embrace effective instructional leadership. It will also help heads to adopt classroom
supervision as well as inform education policy makers on coming up with policies that will
help principals of schools overcome the challenges of instructional leadership. The researcher
believes that the study will form a basis for further research on school leadership. This should
lead to the generation of new ideas for better and more efficient instructional leadership. The
findings of this study will be significant as they will add more information on other works
which have been done in this field.
1.6 Scope of the Study
The study was basically concerned with the implication of instructional leadership on
academic performance in secondary schools in Kakamega North Sub County, Kakamega
County, Kenya. The study respondents were teachers, principals and academic Heads of
Departments. The study was carried out between May and August 2014.
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1.7 Limitations of the study
1) Some of the respondents in the research like the principals were very busy people and
it was not easy for them to respond to the questions. The researcher designed an
interview guide which was used to gather information from the principals within the
shortest time possible.
2) A research on performance is very sensitive especially in low performing schools.
This made some principals unwilling to fully cooperate. However, the researcher
informed them that the research aimed to gather information which would contribute
to the improvement of academic performance in the Sub County.
3) Some respondents gave false information in order to create an image. Recorded
information through data analysis guide was used to verify the responses.
1.8 Theoretical Framework
The study was based on Bass’ Transformational Leadership Theory edited in 2006. This
theory postulates that the leader should affect his or her followers. The followers are intended
to trust, admire and respect the transformational leader. The theory points out charisma as an
important aspect in transformational leadership.
This theory therefore guided the research because as an instructional leader, the principal will
be expected to affect his or her followers in this case the teachers. It is the role of the
principal to make the teachers understand the importance and value of teaching, get focused
on the school’s core goal which is academic achievement and ensure at the same time the
teachers reach their higher order needs. The principal will therefore do this through the
aspects of instructional leadership which includes instructional strategies and classroom
supervision.
1.9 Conceptual Framework
Effective instructional leadership which includes proper instructional strategies and thorough
class room supervision will lead to good academic performance whose measure will be the
summative KCSE examination. The principal has the responsibility for staff development
supervision of instructional tasks (Glickman, 1989). It is assumed that in a school where the
instructional leadership is strong, the KCSE results are likely to be good and where
instructional leadership is weak, the results are likely to be low. This is clearly brought out by
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Heck, Larsen and Marcoulides (1990) who demonstrated that there is a direct relationship
between the principals’ instructional leadership and the students’ academic performance. The
principal is viewed as the primary source of educational expertise who maintains high
expectations for teachers and students, supervise classroom instruction, coordinate the
school’s curriculum, and monitor student progress (Barth,1986).
However, the researcher appreciates the fact that there are other intervening factors. A
school’s physical environment has an influence on those involved – teachers and students –
in the educational process hence academic achievement (Conners 1982). Measures of quality
education often consider inputs like the characteristics of students when they enroll in a
school (Chisaka & Mavundutse,2006). Ajao 2001 asserted that students’ academic
performance depends on teacher attributes. Finally, Adeogun (2001) found out that there is a
very strong relationship between instructional resources and academic performance. He
asserts that schools endowed with more resources performed better than schools that are less
endowed.
The study therefore had classroom supervision as the independent variable, the effect on
academic performance as the dependent variable. Academic performance was measured by
the Kenya National Secondary Education (K.C.S.E.) examinations. Intervening variables
included physical structures, students’ entry behavior, teacher attributes, teaching and
learning facilities.

Independent Variables

Dependent Variable

INSTRUCTIONAL LEADERSHIP

ACADEMIC PERFORMANCE

 Classroom supervision

(KCSE)







Physical Structures
Students’ Entry Behavior
Teacher Attributes
Teaching Facilities
Learning Facilities

Fig 1.1 conceptual framework
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2. Literature Review
2.1 Classroom Supervision on Academic Performance
Rutter, Maughan, Mortimer & Smith (1979) notes that the amount of teaching and degree of
academic emphasis, styles of teaching, and classroom management are some of the factors
the head teacher in a school needs to address in order to influence students’ academic
achievement. Heck et al. (1990) found that principals in higher achieving schools spent more
time than their counterparts in low producing schools in direct classroom supervision and in
working with teachers to coordinate the school’s instructional program.
The principal holds the major position in the programme of instructional improvement
through effective and efficient supervision of teachers instructional performance through
various supervisory techniques, the principal is thus faced with the responsibility of
supervising teachers generally to improve their instructional effectiveness, make
recommendations and also manage both human and material resources towards achieving the
set goals. The principal as the head of the school is the architect of the quality of activities in
the school and the quality of academic achievement of students depends on the quality of
instruction given by teachers. Thus, it becomes imperative that principals’ supervisory
functions must be adequate to influence teachers’ instructional performance.
This desired expectation in education could be achieved through effective supervision since it
creates the awareness of sound education philosophies in teachers (Osakwe, 2010). Gongera
et al, (2013) found out that the major forms of instructional supervision techniques used by
the principal in Sameta primary School, Kisii were exploration and discovery, question and
answer, open ended observation, observational learning, rating scale, checklist and peer
review. They further recommended that in order to improve on the academic standards of the
school, the principal should devise more ways of instructional supervision techniques that are
aimed at improving the general academic standards of the school.
Head teachers in effective schools involve themselves in improving instruction and training
and are responsible for day-to-day assignment of duties and supervision of the teachers
(Republic of Kenya, 1988). According to Eshiwani (1993) the head is responsible for the
overall running and control of the school and for the maintenance of the tone and all-round
standards. The organization and control of staff, both teaching and non-teaching, is all part of
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the head’s duties. In particular, he/she must check the teaching standards by reference to
schemes of work, lesson notes, records of work done and pupil’s exercise books.
In their study, Nasong’o & Musungu (2009) found out that in low performing schools 65% of
the head teachers did not check the teachers and students’ work and were not involved in
classroom supervision. Saleemi and Bogonko (1997) asserts that in his or her administration,
the head teacher checks on punctuality, discipline, as well facilitating change from old ways
to modern ways of doing things at the work place (school).
Ngala (1997) putting his weight on the importance of class room supervision says that the
head teachers need to ensure that lessons are planned early, lessons are well structured with
an interesting beginning, there is revision of the previous knowledge, the teacher uses voice
variation well, summary of major points is done, teaching aids are well used, teachers have a
rapport with their students and that the curriculum is followed strictly.
On the other hand, Too, Kimutai & Kosgey (2009) did a study on the impact of head
teachers’ supervision of teachers on students’ academic performance in Bureti District. Their
findings led them to a conclusion that there is no relationship between the head teachers’
inspection of class room instruction and performance. However, the researcher believes that
this finding needs more research to really ascertain the relationship between classroom
inspection and performance probably in another district.

3. Research Design and Methodology
The researcher used mixed research method i.e. both quantitative and qualitative methods.
Quantitative data from questionnaire was analyzed by use of descriptive statistics in form of
percentages, frequencies and means. Qualitative data from interviews were organized into
themes and sub-themes.
3.1 Research Design
The researcher used descriptive survey research design in this study. This is a research design
where the researcher describes the state of affairs as it is and then reports the findings
(Orodho & Kombo, 2012). The research investigated how the principals’ instructional
leadership affects academic performance.
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3.2 Research Location
The research was carried out in Kakamega North Sub County, Kakamega County, Kenya.
Kakamega North Sub County has a total of 37 secondary schools registered as examination
centers. The Sub County boarders Matete Sub County on the North, Navakholo Sub County
on the South, Kakamega East Sub County on the East and Turbo Sub County on the South.
This Sub County has only one constituency which is Malava and it is divided into five
divisions’ i.e. Central, West, South, North and East. It is part of Kakamega County whose
population density according to the 2009 population census is 515 people per square
kilometre and the poverty index stand at 57 per cent.
The main economic activity is farming specifically sugarcane which is supplied to West
Kenya and Butali sugar factories and subsistence farming particularly of maize and dairy.
Further, this sub County has many upcoming secondary schools; it is the district in
Kakamega County with the highest number of secondary schools but consistently being
ranked last in the Kenya Certificate of Secondary Education examination for the last four
years. The researcher therefore chose this area for study because of its consistent low
academic performance.
3.3 Target Population
The target population for this research comprised of 37 principals of secondary schools in
Kakamega North, all the 185 academic HODs, and 370 teachers. The total population for this
study therefore is 592 subjects.
3.4 Sampling Procedure and Sample Size
The researcher selected the participants using stratified random sampling which was a
representation from various sub groups in the population (Mugenda & Mugenda, 2003). The
schools were stratified into boys boarding, girls boarding, mixed day, boys boarding and day
and girls’ boarding and day. Saturated sampling was used where the respondents in the
population were few. In this case, the 1 boys’ boarding school was selected as well as both
girls’ boarding schools. Cohen, Manion & Marrison (2011) recommends that for educational
research, at least 30% of the target population is enough. Therefore, 8 mixed schools were
sampled, 2 girls’ boarding and day schools and 1 boys’ boarding and day school as shown in
table 2.0. A total of 179 representatives were sampled consisting of 12 principals, 56
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academic H.O.D.s and 111 teachers using simple random sampling technique as shown table
3.1.
Table 3. 0. Sample of the study according to types of schools
Type of School Sample

Population Sample size Percentage

Boys Boarding

1

1

100

Girls’ Boarding

2

2

100

Mixed day

25

8

32

Girls’ Boarding and day

6

2

30.3

Boys Boarding and day

3

1

30.3

14

37.84

TOTAL

3

There is only one boys’ boarding school and two girls’ boarding schools. The mixed day
schools are 28 in number. The girls’ boarding and day schools are six while the boys’
boarding and day schools are 3
Table 3. 1. Sample of the study according to respondents
Description

Sample population

Sample Size

Percentage

Principals

37

12

32.4

Academic HODS

185

56

30.2

Teachers

370

11

130.0

TOTAL

592

179

30.24

3.5 Research Instruments
The data was collected using questionnaires, an interview schedule and a document analysis
guide. Two sets of questionnaires were prepared for the Academic HOD’s and teachers.
Apart from seeking to find out personal information, they sought for their responses on
instructional strategies used in their various schools for academic performance, the
principal’s role in classroom supervision, effect of principal’s instructional leadership on
performance and challenges principals face in instructional leadership.
In-depth interviews were administered to the twelve (12) sampled head teachers of the
schools involved in the study which sought to know their views on the effect of instructional
leadership on performance, challenges of instructional leadership, strategies they have put in
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place for instructional leadership and the supervisory techniques they employ in instructional
leadership.
The document analysis guide focused on the observation of documents that are relevant such
as KCSE results analysis, list of responsibilities, school motto, core values and mission,
record of work covered books, class attendance registers, schemes of work as well as mark
books.
3.6 Research Instruments Validity
According to Mugenda and Mugenda (2003) validity refers to the accuracy and
meaningfulness of inferences made based on results obtained. It is asking a relevant question
framed in the least way. The research adopted the content validity to measure the validity of
the instruments to be used. Content validity enables data being collected to be reliable in
representing the specific content of a particular concept. The researcher established the
validity of the research instruments by presenting them to the experts in the field of education
management and leadership at Mount Kenya University, Kakamega Campus for their advice,
corrections and recommendations included in the final instruments. Borg and Gall (1993)
points out that validity of an instrument is improved through expert judgment.
3.7 Research Instruments Reliability
Mugenda & Mugenda, (2003) describes reliability as a measure of the degree to which a
research instrument yields consistent results or data after repeated trials. The researcher did
piloting on schools which had not been captured in the sampling. The contents and structure
of the instruments were then improved according to the pilot outcome before the researcher
went to the field. Cronbach Alpha Reliability coefficient value was computed to determine
how items correlate among themselves. The threshold value acceptable in this study was 0.7
and higher (Fraenkel and Wallen, 2000; Mugenda, 2003). Cronbach Alpha Reliability for
questionnaire for teachers was 0.768 and for HODs was 0.773 hence the questionnaire
instrument was reliable.
Table 3.2 Reliability Statistics
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Reliability Statistics
Cronbach’s Alpha

Cronbach’s Alpha based on

N of Items

Stabdardised Items
Teachers

.768

.778

15

HoDs

.773

.777

15

3.8 Data Collection Procedure
The researcher was given a letter by the school of Graduate studies Mount Kenya University.
The researcher then sought formal authorization from the National Council of Research,
Science and Technology (NACORSTI) and the ministry of education through the Kakamega
County Director of Education. The researcher then visited the sample schools to give
questionnaires, complete the document analysis guide and interviewed the principals. The
researcher distributed the questionnaires to the teachers and Head of Departments in
respective schools at the same time booked appointments with the principals for interviews
and collected them after one week as interviews with the principals were being conducted.
3.9 Data Analysis Procedures
The researcher employed descriptive and inferential statistics to analyze data where averages,
percentages, medians, frequencies and totals were calculated. The descriptive analysis was
deemed to be the best for this study because the study involved the description, analysis and
interpretation of responses in the study. Statistical measures like averages, percentages,
means, medians, frequencies and totals were used for analysis because the study involved the
description, analysis and interpretation of responses in the study.
Responses from in-depth interviews were analyzed line per line which was then developed
into sub themes then into themes and conclusions were made. The SPSS programme was
used to analyze the data. The results of objectives one, two and three were subjected to
inferential analysis where correlation was used to study the relationship between each one of
them and the independent variable
3.10 Ethical Considerations
The researcher assured the respondents that information acquired will be treated with
confidentially and will only be for the purpose of the study (Mugenda & Mugenda, 2003).
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Permission for research was sought from the council of science and research as well as
ministry of education officials in Kakamega North Sub County. The researcher also
explained to the respondents that the findings of this research will be used for educational
leadership improvement in the target area.

4. Data Presentation, Analysis and Discussion
What is the principals’ role in classroom supervision in secondary schools in Kakamega
North Sub County?
4.1 Classroom Assessment
The HODs were asked whether or not the principals were involved in classroom assessment.
Their responses are displayed in Figure 4.1.
80
70
60
50
40

Valid NO

30

Valid YES

20
10
0
Percent

Figure 4.1. Principals’ participation in classroom assessment
In their responses, 75% said No while 25% said Yes as brought out in table 4.9 and figure
4.1. It was therefore found out that most of the head teachers did not understand what was
going on in the classrooms. They merely relied on reports from the HODs. An interview with
the principals confirmed that most of them did not get involved in classroom supervision
rather they waited for the HODs to submit reports to them some of them which might not be
true. The interviews revealed that only 20% of the principals literally and regularly checked
students’ notes, progress reports and assignments.
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This situation was further confirmed by the documents analyzed where only the Heads of of
Departments were seen checking the professional documents. Research done by Heck et al,
(1990) Osakwe (2010), Mbiti (1974) Gongera et al, (2013), Eshiwani, (1993), Musungu and
Nasong’o, (2009) and Ngala (1997) converge on the fact that for any school to perform
academically, the principal must fully supervise the teaching process including punctuality,
lesson preparation, class attendance, methods of teaching, lesson notes as well as progress
records. However, these aspects missed in most of the sample schools.
4.2 Checking of Students’ Note Books
Teachers were given a statement that the principal often checks students’ note books and
Table 4.1 shows the responses
Table 4:1 Responses on checking of note books
Response

N

Percentage

STONGLY DISAGREE

56

50.45

DISAGREE

19

17.12

9

8.10

AGREE

11

9.90

STRONGLY AGREE

16

14.43

TOTAL

111

100.00

NO IDEA

From Table 4.1 it is evident that 50.45% a relatively large percentage tend to disagree
strongly with the statement pointing to the fact that in most schools principals don’t normally
check students’ note books. 17.12% disagrees, 8.1% have no idea, 9.9% agree whereas only
14.43% strongly agree.
4.3 Checking of Schemes of Work
Teachers were asked how often their principals checked their schemes of work. The
statement posed was, principals check schemes of work often, the responses are shown in
Figure 4.2
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80
70
60

Valid STRONGLY
DISAGREE

50

Valid DISAGREE

40
30

Valid NO IDEA

20
Valid AGREE

10
0
Frequency

Percent

Figure 4.2. Frequency of checking schemes of work by principals
As indicated in Figure 4.2, 13.51% strongly disagreed while 78.38% disagreed .This was a
clear indicator that large percentage of head teachers never checked the schemes of work of
the teachers often. 9% respondents had no idea while only 12.62% disagreed.
4.4 Checking of Record of Work
The statement, the principal often checks records of work was posed to the teachers, their
responses are displayed in Figure 4.3.
45
40
35

30
Frequency

25
20

Percent

15

Series3

10

Series4

5

0
STRONGLY DISAGREE
DISAGREE

NO IDEA

AGREE

STRONGLY
AGREE

Figure 4.3 Frequency of principal checking record of work covered.(Teachers response)
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In their responses, 12.61% strongly disagreed, 49.55% disagreed, 17.12% had no idea,
25.23% agreed and 8.1% strongly disagreed as shown in table in Figure 4.3.
The same statement was posed to the HODs and their responses are brought out in Figure
4.4.

STRONGLY AGREE

AGREE

NO IDEA

DISAGREE

STRONGLY DISAGREE

60
50
40
30
20
10
0
Frequency
Percent
Series3
Series4

Valid

Figure 4.4.Frequency of principal checking record of work. (HODs response)
It is important to note that 50% of the HODs strongly disagreed, 25% disagreed, 5.36% had
no idea, 12.5% agreed while 7.14% strongly disagreed. This implies that according to the
HODs most of the principals do not check record of work covered which might lead to laxity
and therefore poor performance.
4.5 Checking of Mark Books
Teachers were also given the statement, mark books are checked by the principals often.
Their responses are displayed in Figure 4.5.
80
70
60
50
40
30
20
10
0

Valid STRONGLY
DISAGREE
Valid DISAGREE
Valid NO IDEA
Valid AGREE
Frequency
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Figure 4.5.Principals’ checking of mark books
As indicated in Figure 4.5, 23.42% strongly disagreed and 62.16% disagreed. This implies
that in most schools sampled, principals do not check the mark books. 4.5% of the
respondents had no idea while 9.9% agreed.
4.6 Departmental Meetings
To establish how often departments meet, HODs were given the statement, departmental
meetings are held often. Their responses are shown in Figure 4.6.
120
100
80

Valid STRONGLY
DISAGREE

60

Valid DISAGREE

40

Valid NO IDEA

20
Valid AGREE

0
Frequency

Percent

Valid Percent Cumulative
Percent

Figure 4.6 Frequency of Departmental Meetings
In their responses, 8.6% disagreed strongly, 51.4% disagreed, and 17.1% had no idea while
22.9% agreed. As seen in their responses, a relatively higher percentage disagreed strongly
implying that in most of the schools the meetings are rarely held. Jones (2010) puts weigh on
this issue by reinforcing the fact that for a school to perform well there should be frequent
staff meetings.
To find out if the principals as instructional leaders attend meetings, the statement principals
always attend departmental meetings was given and their responses are displayed in Figure
4.7.
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Figure 4.7. Frequency of Principal’s Attendance of Meetings
As seen in the Figure 4.7, 39.29% of the respondents strongly disagreed, 25% disagreed,
8.92% had no idea, 14.29% agreed and 12.5% strongly disagreed. These point to the fact that
in most cases principals don’t attend departmental meetings.

5. Summary of Findings, Conclusions and Recommendations
5.1 Summary of Findings
This part presents the purpose of the study, the major research area, research methodology
and major research findings.
5.2 Major Research Findings
The major findings of the study are summarized according to the research objectives as
follows:
What is the principal’s role in classroom supervision in secondary schools in Kakamega
North Sub County?
The principals role in classroom supervision included physical classroom teaching
assessment, checking of students books, checking record of work covered, checking teachers’
notes, checking mark books as well as engaging teachers in making decisions concerning
classroom teaching. The research found out that in most of the schools in Kakamega North,
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the principals were not doing classroom supervision. However, in the few schools where the
performance indices were relatively high, there was evidence of the principals’ involvement
in classroom supervision.
5.3 Conclusions
The purpose of the study was to find out the implications of instructional leadership on
academic performance in secondary schools in Kakamega North Sub County. The following
conclusions were made based on the four research questions.
The head teachers’ involvement in instructional leadership through classroom assessment,
involving teachers in decision making, checking of note books, record of work covered, mark
books contributes to good academic performance.
5.4 Recommendations
The findings of this research led to the following recommendations:
The principal should be physically and consistently involved in class room supervision which
includes and not limited to checking of both students and teachers vital instructional records.
5.5 Recommendations for Further Research
This study did conclusively discuss all the issues related to it. In the course of the study, other
issues came up which the researcher would strongly recommend that they be researched on.
They include:
1) An exhaustive research ought to be done on the effect of the principals provision of
learning and teaching resources on academic performance especially under the free
day secondary school education
2) A study should be carried out to investigate the implications of inclusive decision
making on teacher motivation and performance
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